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RTEC MISSION 
The mission of Rockbridge Teacher Education Consortium is to prepare University students for teaching careers 
through a comprehensive teacher preparation program that provides a depth and breadth of knowledge, skills, and 
practice, through coursework and study and fieldwork experiences. 
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Component 4d: Contributing to School Community and Culture 

Component 4e: Growing and Developing Professionally 

Component 4f: Acting in Service of Students 

 

OVERVIEW OF DIRECTED TEACHING 

INTRODUCTION TO DIRECTED TEACHING & FRAMEWORK FOR TEACHING 
 

Directed teaching is the capstone experience of the RTEC Teacher Education Program that typically occurs 

during the last semester of the teacher candidates’ undergraduate program. (If a student chooses to 

complete the directed teaching course and seminar after graduation, the placement must be completed 

within one university school year. A reduced tuition will be granted for the immediate post- baccalaureate 

experience.) Directed teaching provides the opportunity for students to consolidate the knowledge they 

have acquired through their education courses and practica and make deeper connections between theory 

and practice.  University faculty and experienced teachers in the local schools supervise the directed 

teaching experience, providing support as candidates work to apply their knowledge and continue to learn 

new skills and practices.   

When completing their directed teaching requirement, candidates work full-time in the school and 

experience the demands of having responsibility for instruction, classroom management, and all other 

administrative duties involved in teaching.  The goal of directed teaching is to help candidates reach a level 

of proficiency in core teaching skills that will enable them to be strong teachers even in their first 

classrooms. 

RTEC strives to create a directed teaching experience that is positive and supportive through constant 

communication among the candidate for licensure, the college supervisor, and the classroom cooperating 

teacher.  Both the college supervisor and the classroom cooperating teacher help candidates reflect on 

their behavior so that they can improve their performance.  All members of the directed teaching team 

collaborate to determine the best way to help the candidates reach their potential as teachers.   

During directed teaching, candidates are evaluated using The Framework for Teaching: Components for 

Professional Practice.  The Framework for Teaching is a research-based set of components of instruction, 

aligned to the INTASC standards, and grounded in a constructivist view of learning and teaching. In this 

framework, the complex activity of teaching is divided into 22 components clustered into four domains of 

teaching responsibility: planning and preparation (Domain 1); Learning Environments (Domain 2); Learning 

Experiences (Domain 3); and Principled Teaching (Domain 4). Each component defines a distinct aspect of a 

domain. Levels of teaching performance (rubrics) describe each component and provide a roadmap for 

improvement of teaching.   A full rubric, including all domains of The Framework for Teaching, can be found 

in the final section of the handbook.  The evaluation process is formative and assists candidates in 
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identifying areas of strengths and weaknesses so that they can attain proficiency in all necessary areas by 

the end of their directed teaching experience. 

 

 

UNIVERSITY SUPERVISOR CONTACT INFORMATION 

SOUTHERN VIRGINIA UNIVERSITY 
Kim Kearney, M.Ed. 
Director of Teacher Education 
206 Academic Center 
Buena Vista, Virginia 24416 
540-261-4264 
kim.kearney@svu.edu 
 
Jordan Clark, M.Ed., M.A.T. 
Instructor of Education 
303 Academic Center 
Buena Vista, VA 24416 
540-261-8567 
jordan.clark@svu.edu  
 
 

WASHINGTON AND LEE UNIVERSITY  
Haley Sigler, Ph.D. 
Director of Teacher Education 
109 Newcomb Hall 
Lexington, Virginia 24450 
540-458-8284 
FAX: 540-458-8259 
Siglerh@wlu.edu 
 
Eric Moffa, Ed.D. 
Professor of Teacher Education 
107 Newcomb Hall 
Washington and Lee University 
Lexington, Virginia 24450 
moffae@wlu.edu 
 
 

 

 

 

mailto:kim.kearney@svu.edu
mailto:jordan.clark@svu.edu
mailto:Siglerh@wlu.edu
mailto:moffae@wlu.edu
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RESPONSIBILITIES AND TASKS 

TEACHER CANDIDATE 

 

Responsibilities 

 

• Follow the public school calendar determined by your Directed Teaching placement for start dates, snow 
dates and breaks. Adhere to the academic calendar of the school division in which you are assigned and not 
the academic calendar for the university. 

• Bring to the directed teaching experience: competency in all areas of subject matter, an understanding of 
human growth and development, teaching strategies and procedures that will enhance the teaching setting. 

• Work with the cooperating teacher and university supervisor as a team in setting expectations, establishing 
goals and giving/receiving feedback. 

• Comply with all of the requirements outlined in this Directed Teaching Handbook. 

• Attend all Directed Teaching seminar sessions and complete all work required for successful completion, 
including the Cumulative Assessment Portfolio (CAP). 

• Provide copies of all necessary forms to Cooperating Teacher as needed.   

 

Tasks 

 

• Complete Directed Teaching checklist (DT-1) 

• Attend initial triad meeting with cooperating teacher and university supervisor. 

• Provide university supervisor with 10 weekly progress reports created collaboratively with cooperating 
teacher. (DT-2) 

• Provide university supervisor with 10 lesson observations forms completed collaboratively with cooperating 
teacher. (DT-2) 

• Send university supervisor four formal lesson plans prior to supervisor’s observations. 

• Complete mid-term self-evaluation. (DT-3) 

• Attend mid-term triad meeting with cooperating teacher and university supervisor. 

• Complete final self-evaluation. (DT-3) 

• Attend final triad meeting cooperating teacher and university supervisor. 

• Complete final evaluations of university supervisor and cooperating teacher (DT-8/DT-9) 

• Complete all exit requirements as outlined in the RTEC Program Handbook. (HB-CL) 

• Provide teacher education office with final clock hours form from directed teaching. 

• Successfully complete all portions of CAP (Cumulative Assessment Portfolio) including the Teacher Work 
Sample.  Detailed instructions and rubric located in exit documents section of handbook. (A-12) 
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COOPERATING TEACHER 
 

Responsibilities 

 

• Plan with the teacher candidate and the university supervisor for the early induction into the teaching 
process and the gradual assumption of full responsibility of classroom instruction. 

• Work cooperatively with the university supervisor to see that the teacher candidate is meeting university 
goals and expectations. 

• Provide the teacher candidate with opportunities for professional growth by encouraging observations of 
other educators, attendance at professional meetings, and participation in the entire schools’ program. 

• Orient the teacher candidate to the school personnel, environment, and policies. 

• Plan a term-long schedule of observations, activities, and duties. 

• Review with the teacher candidate the curriculum content, including pacing guides, and the Virginia 
Standards of Learning that are to be taught. 

• Review the teacher candidate’s daily lesson plans and suggest revisions if necessary. 

• Observe the teacher candidate informally and provide oral and written feedback on both classroom 
management skills and teaching.   See forms and instructions section for details. 

• Provide elementary teacher candidates with the opportunity to teach in all subject areas, when applicable. 

 

Tasks 

 

• Return W-9 to RTEC office to receive stipend. 

• Attend initial triad meeting with student teacher and university supervisor. 

• Provide university supervisor with 10 weekly progress reports created collaboratively with student teacher. 
(DT-2) 

• Provide university supervisor with 10 lesson observations forms completed collaboratively with student 
teacher. (DT-2) 

• Complete mid-term evaluation. (DT-3) 

• Attend mid-term triad meeting student teacher and university supervisor. 

• Complete final evaluation. (DT-3) 

• Attend final triad meeting student teacher and university supervisor. 

• Complete final evaluations of university supervisor. (DT-9) 

• Complete final grade recommendation form.  (DT-7) 
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UNIVERSITY SUPERVISOR  
 

Responsibilities 

 

• Monitor the teacher candidate’s schedule to ensure that she/he assumes a full teaching load during each 
placement. 

• Communicate with the cooperating teacher to ensure that the teacher candidate is handling the roles and 
responsibilities of a classroom teacher. 

• Arrange initial triad meeting with each cooperating teacher and teacher candidate during the first week of 
the student’s assignment to review and clarify expectations for all participants. 

• Identify and promptly report potential problems in the performance of a teacher candidate. 

• Attend at least two directed teaching seminars. 

• Perform at least four observations of the candidate’s teaching and provide guidance on ways to improve 
teaching. 

 

Tasks 

 

• Facilitate and attend initial triad meeting with student teacher and cooperating teacher. 

• Provide feedback for four formal lesson plans by the student teacher prior to observations.   

• Complete collaborative assessment log with student teacher following four formal observations (DT-2) 

• Complete mid-term evaluation. (DT-3) 

• Facilitate and attend mid-term triad meeting with student teacher and cooperating teacher. 

• Ensure student teacher does a mid-term evaluation as a reflective exercise. 

• Complete final evaluation. (DT-3) 

• Facilitate and attend final triad meeting student teacher and cooperating teacher. 

• Complete final grade recommendation form.  (DT-7) 

• In cooperation with RTEC faculty, support student teacher’s final cumulative assessment portfolio (CAP), 

particularly the Teacher Work Sample (TWS) pre- and post-assessment.  (A-12) 
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SUGGESTED PACING GUIDE FOR RESPONSIBILITIES (12 WEEK) 
 

 

 

Week 1 Week 2 Week 3 
Week 

4 

Week 

5 
Week 6 Week 7 Week 8 Week 9 Week 10 Week 11 Week 12 

O
rien

tatio
n

 to
 Sch

o
o

l an
d

 C
lassro

o
m

 C
u

ltu
re

 

O
b

serve
, P

lan
 an

d
 Teach

 o
r C

o
-Teach

 In
d

ivid
u

al Lesso
n

s 

Plan and 

teach/ 

Co-teach 

One 

Section/ 

Subject 

Plan and Teach/Co-teach Partial 

Load 
Plan and Teach/ 

Co-Teach  

Full Load 

Minimum of Three Weeks of 

Completing ALL Planning 
(Designated Time for Independent Teaching 

with Cooperating Teacher Observing) 

Plan and 

Teach/ Co-

Teach 

Partial 

Load 

 

Plan and 

Teach/Co-

Teach One 

Section 

C
u

lm
in

atin
g A

ctivities: O
b

servatio
n

s o
f o

th
er teach

ers, 

W
o

rk o
n

 Teach
in

g p
o

rtfo
lio

 

O
b

serve
, P

lan
 an

d
 Teach

 In
d

ivid
u

al Lesso
n

s 

O
b

serve
, P

lan
 an

d
 Teach

/C
o

-Teach
 In

d
ivid

u
al 

Lesso
n

s 

 

Observe, 

Plan and 

Teach/Co-

Teach 

Individual 

Lessons 

 

Observe, Plan and Teach 

Individual Lessons 



  

         10 

 

SUGGESTED PACING GUIDE FOR RESPONSIBILITIES (14 WEEK) 
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POLICIES & PROCEDURES 

PROFESSIONALISM 
Because directed teaching is a full-semester, full-time, full-day clinical experience, it requires full 
commitment and dedication from the teacher candidate. No other coursework is permitted, and 
we discourage you from holding jobs in order to have sufficient time for full participation as well as 
planning, preparation, and reflection. It is expected that you will participate in non-instructional 
duties such as before- and after-school meetings, bus duty, lunch duty, and other extracurricular 
activities deemed appropriate by the mentor teacher and university supervisor. Some specific 
responsibilities include: 
 
 Communication:  Teacher candidates need to actively listen and communicate with the 
mentor teacher and the university supervisor. It is expected that honest and tactful discussion and 
reflection on experiences, accomplishments, and areas for improvement will occur, especially 
during the midterm and final assessment conferences. 
 
 Commitment:  Teacher candidates need to show initiative and commitment to both the 
students in the classroom and to your own work as a learner of teaching. Please observe carefully 
to learn procedures and should volunteer for duties that you can handle, especially housekeeping 
duties and routine non-instructional tasks. 
 
 Preparedness:  Teacher candidates must always be prepared to fulfill any and all 
expectations and obligations, with the expectation that you will arrive promptly at school each day 
and remain until the mentor teacher is scheduled to leave the school. 
 
 Responsibility:  There are many tasks, assignments, and types of paperwork associated with 
directed teaching. Please familiarize yourself with the expectations of your cooperating teacher 
and complete all tasks to the best of your abilities. Maintaining a highly organized and accessible 
filing system to keep track of all paperwork and assignments will facilitate successful completion of 
assignments.  
 
 Appearance & Behavior:  Teacher candidates communicate much about themselves through 
appearance, language, and behavior. Professional appearance and behavior allow you to establish 
credibility with students, parents, and teaching colleagues.  Please remember to follow the dress 
policies described in the RTEC Program Handbook.   

ATTENDANCE 
RTEC expects you to be in the classroom, working with your mentor teacher, full-time during your 
directed teaching placement.  Some absences may be approved for interviews, illness, or 
emergencies.  Please complete the absence form DT-4 and have it signed by your cooperating 
teacher and university supervisor prior to anticipated absences.  In the case of an emergency, 
please contact your cooperating teacher immediately.   
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COURSEWORK, EMPLOYMENT, & EXTRACURRICULARS DURING DIRECTED TEACHING 
Directed teaching is a full-time commitment; however, the university recognizes that some 
individuals may also need to work after the school day. Individuals planning to work or participate 
in extracurricular activities such as sports or choir must discuss the situation with their university 
supervisor and receive approval prior to directed teaching. 

INCLEMENT WEATHER 
If days are missed due to inclement weather, the teacher candidate will adhere to the cooperating 
teacher’s scheduled make-up days. If more than three days are missed due to unexpected school 
closings, the cooperating teacher, teacher candidate, and university supervisor will devise a make-
up plan. 

STUDENT DISCIPLINE 
Teacher candidates are to attend closely to the discipline expectations and procedures established 
by the cooperating teacher.  When assuming responsibility for the class, the candidate is expected 
to maintain effective discipline. 

SUBSTITUTE TEACHING 
Teacher candidates should never be left in primary responsibility of the classroom.  If the 
cooperating teacher is absent, the school is responsible for hiring an approved substitute. 
Candidates may only serve as a substitute if they have been approved by the school board office 
and have completed all of the necessary paperwork for that role.   

PERFORMANCE IMPROVEMENT PLAN 
Although it is expected that all teacher candidates will be successful, there might be exceptions.  If 

a candidate experiences major problems indicative of unsatisfactory performance, the following 

procedures should be used: 

• The cooperating teacher notifies the university supervisor of the concern making sure s/he has 

communicated these concerns to the teacher candidate. 

• The cooperating teacher and university supervisor schedule a special triad meeting with the 

teacher candidate to complete a detailed Performance Improvement Plan (DT-5). 

• If the teacher candidate meets the requirements of the Performance Improvement Plan, they may 

be allowed to complete the directed teaching experience and an extension of the placement may 

be appropriate. 

• If the teacher candidate’s performance does not improve, the RTEC Steering Committee will review 

the case and make an appropriate recommendation.  The decision to terminate the placement will 

be determined by the cooperating teacher and university supervisor, in consultation with the RTEC 

Steering Committee. 

• If a termination decision is made the university supervisor, cooperating teacher, and member of the 

RTEC Steering Committee will meet with the candidate and inform him/her of the reasons for 

termination, providing documentation of the decision and information about next steps.  

• The teacher candidate may appeal the decision to the RTEC Steering Committee 
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CO-TEACHING APPROACH 
 
RTEC encourages cooperating teachers and teacher candidates to focus on improving PreK-12 
student achievement through a variety of co-teaching strategies.  Five co-teaching approaches are 
briefly discussed below.  They include: 
 

• One teach, one support 

• Parallel Teaching 

• Alternative Teaching 

• Station Teaching 

• Team Teaching 
   

ONE TEACH, ONE SUPPORT 

 With this model one teacher has the primary responsibility for planning and teaching, while the other 
teacher moves around the classroom helping individuals and observing particular behaviors.  For example, 
one teacher could present the lesson while the other walks around or one teacher presents the lesson 
while the other distributes materials. 
  
Some advantages of this approach are: 
  

• Students receive individual help in a timely manner 

• It's easier to keep students on task because of the proximity of the teacher. 

• It saves time when distributing materials. 

• As a process observer, the supporting teacher can observe behavior not seen by the teacher         
directing the lesson. 

• The supporting teacher can walk around and still continue to observe the other teacher model 
appropriate teaching practices. 

  
Some disadvantages of this approach are: 
  

• Through the eyes of the students, one teacher has more control than the other. 

• Students often relate to one person as the teacher and the other as a teacher's aide. 

• Having a teacher walk around during the lesson may be distracting to some students. 

• Students begin to expect immediate one-on-one assistance. 
  

PARALLEL TEACHING 

 In parallel teaching, the teacher and teacher candidate plan jointly but split the classroom in half to teach 
the same information at the same time.  For example, both teachers could be explaining the same math 
problem-solving lesson in two different parts of the room.  If the room had two computers, each teacher 
could use a computer to model the use of the Internet or a new piece of software to half of the class.  Each 
half of the class could be involved in a literature study group during a novel study. 
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Some advantages of this approach are: 
  

• Preplanning provides better teaching. 

• It allows teachers to work with smaller groups. 

• Each teacher has the comfort level of working separately to teach the same lesson. 

• Splitting the class allows students to be separated who need to be. 
  
Some disadvantages of this approach are: 
  

• Both teachers need to be competent in the content so the students will learn equally. 

• The pace of the lesson must be the same so they finish at the same time. 

• There must be enough flexible space in the classroom to accommodate two groups. 

• The noise level must be controlled. 
  

ALTERNATIVE TEACHING 

 In alternative teaching, one teacher manages most of the class while the other teacher works with a small 
group inside or outside of the classroom.  The small group does not have to integrate with the current 
lesson.  For example, a teacher could take an individual student out to catch him/her up on a missed 
assignment.  A teacher could work with an individual or a small group for assessment purposes or to teach 
social skills.  A small group of students could work together for remedial or extended challenge work. 
  
Some advantages of this approach are: 
  

• Working with small groups or with individuals helps to meet the personal needs of students. 

• Both teachers can remain in the classroom, so one teacher can informally observe the other 
modeling good teaching. 

Some disadvantages of this approach are: 
  

• Groups must vary with purpose and composition or the students in the group will quickly become 
labeled (e.g., the "smart" group). 

• The students might view the teacher working with the larger group as the teacher in control. 

• Noise level must be controlled if both teachers are working in the classroom. 

• There must be adequate space. 
  

STATION TEACHING 

 Both teachers divide the instructional content, and each takes responsibility for planning and teaching part 
of it.  In station teaching, the classroom is divided into various teaching centers.  The teacher and teacher 
candidate are at particular stations; the other stations are run independently by the students or by a 
teacher's aide.  For example, three or more science stations, each containing a different experiment, could 
be organized with the teacher and teacher candidate working with the two stations that need the most 
supervision.  It is also possible to use an aide or parent volunteer to supervise stations. 
  
Some advantages of this approach are: 
  

• Each teacher has a clear teaching responsibility. 

• Students have the benefit of working in small groups. 
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• Teachers can cover more material in a shorter period of time. 

• Fewer discipline problems occur because students are engaged in active, hands-on learning. 

• It is possible to separate students who need to work away from each other. 

• This approach maximizes the use of volunteers or extra adults in the room. 
  
Some disadvantages of this approach are: 
  

• To work effectively, this approach requires a lot of preplanning. 

• All materials must be prepared and organized in advance. 

• The noise level will be at a maximum. 

• All stations must be paced so teaching ends at the same time. 

• One or more groups must work independently of the teacher. 
  

TEAM TEACHING 

 Both teachers are responsible for planning, and they share the instruction of all students.  The lessons are 
taught by both teachers who actively engage in conversation, not lecture, to encourage discussion by 
students.  Both teachers are actively involved in the management of the lesson and discipline.  This 
approach can be very effective with the classroom teacher and the teacher candidate. 
  
Some advantages of this approach are: 
  

• Each teacher has an active role. 

• Students view both teachers as equals. 

• Both teachers are actively involved in classroom organization and management. 

• This approach encourages risk taking.  Teachers may try things in pairs that they wouldn't try 
alone.  

 

You will find suggested co-teaching planning sheet in the planning forms section of this handbook.   
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FORMS & INSTRUCTIONS 

PLANNING 
*Please note – Full-size forms are available at rtecforms.academic.wlu.edu. 

You may use this form for planning key dates throughout the semester.  This is an organizational 

tool for your personal use.   

DIRECTED TEACHING CHECKLIST (DT-1) 12-WEEKS PLACEMENT 
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DIRECTED TEACHING CHECKLIST – 14 WEEK PLACEMENTS 
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RECOMMENDED LESSON PLAN TEMPLATE (DT-11) 
 *Below is the recommended RTEC Lesson plan template.  Please use the electronic version available on the Teacher Education website: 

 

Name:                                                                                Date:                                                       Grade Level:            

Lesson Topic: 

Big Idea (UbD Understandings): 

SOLS: 

Objectives (Should be measurable, Use Performance Verbs): 

 

Justification/Relevant Research: 

 

Procedures (Should include detailed description of introduction or hook, grouping patterns, PAR, 5-E, teacher questions, co-teaching tasks,  closure, etc.): 

 

 

Materials Needed (if handouts/worksheets are required, you should attach them here): 

 

Plan for Differentiation (Explain one way to differentiate for above grade-level students and one plan for below grade-level students): 
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Evaluation/Assessment (Explain how you will gauge success on your lesson objectives): 

   

Potential Cross Curricular Extensions: 

 

Resources: 

CO-TEACHING PLANNING SHEET 
*An electronic version of this form is available on the teacher education website.   
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OBSERVATION 

COLLABORATIVE ASSESSMENT LOG (DT-2) 
* This form is available at https://rtecforms.academic.wlu.edu  

  

https://rtecforms.academic.wlu.edu/
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COLLABORATIVE ASSESSMENT LOG DIRECTIONS 
 

Cooperating Teachers (CT) and University Supervisors (US) must use the Collaboartive Assessment Log (adapted from the work of the New Teacher 

Center, 2001) to provide written, formative feedback related to the Danielson Domains. The purpose of the Log is to focus the feedback process (hence 

the limited writing space) and create meaningful next steps for candidate (CA) development. 

When to use the log: 

1. Cooperating Teachers and Candidates should schedule a time (approximately 20 minutes) once a week to conduct a Collaborative Assessment 

session. (10 logs) 

2. University Supervisors must use the Collaborative Assessment Log as a guide during each of their post-observation feedback sessions. (4 logs) 

Directions for use by Cooperating Teachers and University Supervisors: 

1. It is the responsibility of the CT or US to document the collaborative assessment session by writing down the key points made during the 

discussion. The purpose of writing down the key points is to create a record for the CA of strengths and agreed upon next steps. CAs receive a 

great deal of verbal feedback throughout the day and during US conversations. It is not always easy for the CA to remember all of the 

suggestions or discern which suggestions are most pressing. The log is a written record of progress and a contract for both the CA and mentor 

(CT or US) to commit to for the purpose of CA professional development. 

2. Mentors (CT or US) facilitate the conversation using the guiding concepts—What’s Working, Current Focus, CA’s Next Steps, and Mentor’s Next 

Steps. 

 

a. First, probe the CA to find out what’s working. This is the time to push the CA to examine his or her strengths. Write down what the CA 

finds as unique strengths. If the CA struggles, give examples of behaviors or interactions and see if they can name the skills you are 

referring to. It is important to use this time to help the CA define the unique talents he or she brings to the teaching profession. This 

section also sets the tone for the rest of the collaborative processing. 

 

b. Second, ask the CA to brainstorm current challenges. The issues that the CA sees and is aware of are those that the CA will most readily 

be able to address. As the CA talks about what is going on, ask questions that allow you to get to the root of his or her concerns. Use 

the Collaborative Assessment Log to assist you in making explicit and well-defined statements of the current concerns. If there are 

many areas, select one or two to be the focus for next steps and save the others for another session. 
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c. Third, plan for the CA’s next steps. When determining the next steps for the CA to take to address the concerns presented or to “move 

to the next level” in his or her teaching, use the Log Feedback Guide as a reference. The suggestions provided are clear and explicit and 

provide the CA with a roadmap to follow for the coming days. 

 

d. Fourth, plan for the Mentor’s next steps. The mentor’s next steps are as important as the CA’s. What is it the mentor can do to teach, 

facilitate, or support CA progress? Can you locate a resource, model a strategy, observe using a specific tool, or connect the CA with a 

colleague? Commit to your steps and follow up on the CA’s. 

 

e. Finally, scan the standards section with the CA and place a check mark next to the standards that match with the types of things you 

discussed during your session. Once you have completed several logs, go back and see if there are standards that you have not yet 

discussed and consider why that is. Are there other conversations to be had? 

Collaborative Assessment Log Feedback Guide: 

1. The Log Feedback Guide was created using comments from past CTs and USs. The guide focuses on the two most challenging sections of the 

Log: the Current Focus section and the CA Next Steps section. 

2. Refer to the Guide throughout the Directed Teaching, but particularly during the collaborative assessment session. The comments reflect the 

diversity of issues and concerns that arise during the Directed Teaching. We are continually revising and updating—feel free to send additional 

comments or suggestions our way! 

Log Calendars/Collection Procedures: 

1. Cooperating teachers may submit the Collaborative Assessment Log online, at which point a copy is sent to the person completing the Log (CT 

or US), to the candidate, and to the RTEC Director. 

2. If you print and fill out a hard-copy Collaborative Assessment Log, be sure a copy goes to each- the person completing the Log (CT or US), to the 

candidate, and to the RTEC Director. 
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SAMPLE COMPLETED COLLABORATIVE ASSESSMENT LOG 
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EXAMPLES OF FOCUS FOR EACH DOMAIN 
Standards Current Focus/Challenge/Concerns Next Steps 

Domain 1: Planning and Preparation 

The Teacher: 

• designs coherent instruction 

• plans instruction to achieve 
objectives. 

• differentiates instruction. 

• uses materials, technology, and 
resources. 

• selects, evaluates, and adapts 
multiple methods and 
instructional strategies. 

• uses appropriate verbal, 
nonverbal, and media 
communication. 

• communicates specific 
performance expectations and 
uses a variety of assessment 
strategies 

• Questions/need to differentiate instruction for 
particular sub-groups of students or difficulty with 
range of students needs/levels 

• Difficulty with writing objectives/ benchmarks 

• Need to create a back-up plan for when an activity or 
technology does not work 

• Lack of structure/organization in teaching 

• Makes giant leaps from information provided to 
expectations of student work-need to break down the 
instructional sequence to ensure enough support is 
provided 

• Unfamiliar with grade/content SOLs 

• Time management difficulties (e.g., finishing before 
the period ends, sections of the lesson that take too 
long) 

• Need to plan earlier enough to share with CI 

• Desire to integrate technology as a natural part of 
instruction 

Assessment 

• Questions about planning for next assessment (test, 
quiz, etc.) 

• Questions about grading (e.g., how should I grade X?) 

• Need to develop a pre-assessment prior to teaching a 
new unit of study 

• Questions about a particular strategy, instructional 
approach or technology 

• Need to reteach X concept or lesson 
 

• Create a detailed lesson plan that includes 
specific questions, examples and alternative 
explanations 

• Using the differentiation guide, create a 
lesson plan that includes at least three 
options for evidence of learning or create a 
lesson plan the same topic that includes 
different objectives for different students 
then map instructional activities to those 
objectives 

• When writing your lesson plans next week, 
write in an estimate on how long you think 
each section of the lesson will take (plan in 
intervals) 

• Plan to call on specific students-identify the 
specific questions you will ask during your 
lesson planning (e.g., identify 4 students by 
name that you will focus on calling on 
tomorrow during your teaching) 

• Over plan your lesson as an attempt to pick 
up the pace of the less 

• Use Bloom's Taxonomy as guide to create 
different level question for the content 

• Plan specific points in your lesson to check 
for understanding and highlight them with 
specific questions or strategies 

Assessment 

• Create a rubric for next week’s assignment using 
examples from X 
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Domain 2: Learning Environments 

 

The Teacher: 

• Sets expectation that all children 
can learn and persists in helping all 
children achieve success. 

• Shows respect for students' varied 
talents, perspectives and 

background. 

• Demonstrates understanding of 
students and families within the 
context of the community 

• Actions are inconsistent with stated philosophy-  
instruction 

• Does not allow for time to understand student 
experience (student voice) 

• Low tolerance for students outside of the 
mainstream 

• Negative perception of student or community 

• Apprehensive about talking with students 
and/or parents 

• Lower expectations for students exhibiting 
challenges 

• Material is not appropriate for the age or 
population of students 

• Incorporate journaling in order to 
provide time for student voice along 
w/content 

• Create and use feedback or exit sheets 
to solicit student response 

• Include a section in you r lesson plan 
that specifically 

• addresses the prompts you will give to 
get target students involved 

• Within the next week, pull a student or 
two aside to have a private conversation 
for the purpose of connecting 

• Write a positive brief note home to 
parents on several student over the next 
3 weeks in order to connect with parent 

• Review cumulative folders/IEP for 
students in the class 
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Domain 3: Learning Experiences 

 

The Teacher: 

• Demonstrates knowledge of content 
areas. 

• Demonstrates an understanding of 
and facility in explaining and identify 

app. strategies for teaching the subject 

area(s) taught. 

• In accuracy or lack of depth of knowledge 
on X topic or unit 

• Needs to improve content knowledge of X  

• Questions about how to present 
challenging materials  

• Instructional approaches not resulting in 
students learning the materials  

• Lack of materials for topic or skill 
instruction  

• Need to adjust plan while teaching  

• Not providing explicit instruction  

• Asks multiple questions at once or does not 
scaffold when questioning  

• Need to ask higher level questions to 
prompt deeper class discussions  

• Need to increase student responses  

• Difficulty with responding to students who 
answer incorrectly or do not understand 
the material  

• Pacing too slow or too fast; Need to vary 
instructional activities  

• Difficulty engaging all students (e.g., 
particular students always called on or 
groups of students with very low teacher 
interaction)  

• Need to provide specific academic 
feedback 

 

• Use curriculum guide or SOL to guide 
lesson planning  

• Refer to text and outside resources 
when planning instruction  

• Observe X teacher teaching   

• Consult with X teacher to assist with 
planning and gathering materials  

• Discuss next lesson with CI to firm up 
knowledge base and understanding  

• Review resources for lesson/content 
ideas that are grade specific 

 

• Try X strategy with sixth period on 
Thursday  
 

• Use a strategy such as check marks on 
the class roll or Popsicle sticks to ensure 
all students are being called on  

• Conduct a review at the end of class 
(plan for this in your lesson plan)  

• Practice increasing wait time by 
counting to 3 after each question   

• Video tape next week's  lesson and then 
review it to see X (pacing questioning, 
movement, etc.); then come up with a 
plan to address  

• When given an incorrect student 
response, practice identifying what the 
response was incorrect and then provide 
the correct information  be sure to have 
t he student give the correct information 
back to you (immediate and delayed) 
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Domain 4: Principled 

Teaching 

The Teacher: 

• models 
professional and 
ethical standards as 
well as personal 
integrity in all 
interactions 

• continually reflects 
on, evaluates, and 
seek to improve 
his/her practice 
(e.g. incorporates 
past feedback to 
enhance current 
practices). 

• takes responsibility 
for and participates 
in a meaningful and 
continuous process 
of professional 
development 

• works in 
partnership with 
families to promote 

student 

learning (e.g., 

notes, meetings, 

phone calls). 

 

• Too “friendly” or casual with students; need to establish 
TA as authority figure 

• Difficulty getting to class on time and/or having all 
materials ready to go when the students arrive 

• Needing to incorporate more feedback into teaching 
practice 

• Need to use correct grammar when speaking and spell-
check all work to be handed out 

• Difficulty with “seeing” the big picture―how class is 
responding as a whole and as individuals 

• Focusing on content, but difficulty relaxing and having 
fun teaching―showing personal enthusiasm for teaching 

• Need to take on more responsibility 

• Difficulty balancing all of the roles and responsibilities 

• Desire to find out more about X 

• Difficulty directing the assistant 
(paraprofessional) or collaborative teacher 

• Need to communicate with collaborative teacher 

• Insecure about interactions with other grade 

• Concerns about contacting parents 

• Need to plan for Open House/Back to School 
Night/Parent conferences 

• Need to communicate with staff about X 

• Not communicating needs or wants with CI level or 
department level teachers 

• Does not seek out additional resources 

• Video tape X lesson and then use X form to evaluate your 
teaching 

• Remind students to lesson focus when they try to take you 
on side tangents, particularly personal ones 

• Wear professional attire 

• Set up the classroom and have all materials copied and 
ready the day before for all of next week’s lessons 

• Include how you will address specific feedback suggestions 
in your lesson plan, highlight these to give to CI or US 

• Video tape your lesson with X period next week 

• Smile! Remind yourself to smile and make positive 
statements to the class 

• Lay out a general plan for new sections, periods of topics 
you will teach 

• Leave school by 4:30 all next week! Make time for your 
personal life. ☺ 

• Create a list of the biggest challenges and then CI and TA 
can discuss them  

• Follow up on CI connection with a colleague or conference 
company 

• Plan to call 3-4 parents next week regarding at least 2 

• students who are doing well and 1-2 students who are 
having 

• difficulty 

• Create a letter of introduction to parents 

• Establish a postcard to parents system for communication 

• Script out the presentation or information to be shared 
with parents or other teachers 

• Create a list of roles or specific tasks you would like to have 
the cooperating teacher do as a way to help you to 
articulate the support you would like  

• Seek out at least one new teacher or staff contact in the 
building next week 

• Keep a journal for jotting down questions, thoughts or 
ideas 

• for the CI to respond to (verbal or written) 
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BLANK OBSERVATION FEEDBACK FORM 
This form is available at  https://rtecforms.academic.wlu.edu/  

 

https://rtecforms.academic.wlu.edu/
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EVALUATION  

MID-TERM & FINAL EVALUATION (DT-3) *FULL RUBRIC IN APPENDIX 
This form is available at https://rtecforms.academic.wlu.edu/ 

DIRECTED TEACHING MID-TERM AND FINAL EVALUATION 
Teacher Candidate:             University:    

Directed Teaching Placement:                                                          Supervisor/Cooperating Teacher:                                    Grade Level(s):                                  Subject(s) : 

Evaluation Type (Mid-Term/Final):                                                                          Date :  

Please refer to the Framework for Teaching Rubric provided in your Directed Teaching Handbook and at https://rtecforms.academic.wlu.edu/ for information on scoring constructs.   
*You may use N/A as an option at the mid-term evaluation if you have not been able to observe candidate in that area.   

 

Domain 1: Planning and Preparation 
Unsatisfactory Basic Proficient  Distinguished Comments 

1a: Applying Knowledge of Content and 
Pedagogy 

     

1b: Knowing and Valuing Students 
 

     

1c: Setting Instructional Outcomes 
 

     

1d: Using Resources Effectively 
     

1e: Planning Coherent Instruction 
 

     

1f: Designing and Analyzing Assessments 
 

     

Overall Planning & Preparation 
(based on score of majority of items) 

     

https://rtecforms.academic.wlu.edu/
https://rtecforms.academic.wlu.edu/
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Domain 2: Learning Environments 
Unsatisfactory Basic Proficient  Distinguished 

Comments 

2a: Cultivating Respectful and Affirming 
Environments 

     

2b: Fostering a Culture for Learning 

     

2c: Maintaining Purposeful Environments 
 

     

2d: Supporting Positive Student Behavior 
 

     

2e: Organizing Spaces for Learning 

     

Overall Learning Environments 
(based on score of majority of items) 
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Domain 3: Learning Experiences 
Unsatisfactory Basic Proficient  Distinguished 

Comments 

3a: Communicating about Purpose and 
Content 
 

     

3b: Using Questioning and Discussion 
Techniques 
 

     

3c: Engaging Students in Learning 
 

     

3d: Using Assessment for Learning 
 

     

3e: Responding Flexibly to Student Needs 
 

     

Overall Instruction 
(based on score of majority of items) 
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Domain 4: Principled Teaching  
Unsatisfactory Basic Proficient  Distinguished 

Comments 

4a: Engaging in Reflective Practice 
 

     

4b: Documenting Student Progress 
 

     

4c: Engaging Families and Communities 
 

     

4d: Contributing to School Community and 
Culture 
 

     

4e: Growing and Developing Professionally 
 

     

4f: Acting in Service of Students 
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Overall Comments on Performance of Teacher Candidate: 

 

 

Areas of Strength: 

 

 

 

Areas of Growth 

 

 

 

 

Signatures/Date 

University Supervisor: 

Cooperating Teacher Signature: 

Teacher Candidate Signature:

Overall Professional Responsibilities 
(based on score of majority of items) 
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PERFORMANCE IMPROVEMENT PLAN (DT-5) 
THIS FORM IS AVAILABLE AT:  HTTPS://RTECFORMS.ACADEMIC.WLU.EDU  

 

 

DIRECTED TEACHING PERFORMANCE IMPROVEMENT PLAN 

Teacher Candidate: 

Cooperating Teacher: 

University Supervisor: 

Meeting Date: 

 

Define the Problem: 

 

Possible Solutions: 

 

Agreed Upon Solution(s): 

 

Teacher Candidate Will: 

 

Cooperating Teacher Will: 

 

University Supervisor Will: 

 

Date Plan will Start:                                                     Follow-up Date: 

 

Signatures: 

 

 

Teacher Candidate                          Cooperating   Teacher                         University Supervisor 

https://rtecforms.academic.wlu.edu/
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PROGRAM EXIT 

DIRECTED TEACHING ABSENCE FORM (DT-4) 
* This form is available at https://rtecforms.academic.wlu.edu/ 

 

DIRECTED TEACHING ABSENCE REPORT FORM  

The teacher candidate must submit the completed form to the university supervisor within one week of the absence.  The college 

supervisor will place the report in the candidate’s directed teaching file.  Failure to report absences may lead to a failing grade or 

an “Incomplete” in directed teaching.  A planned absence must be requested in advance.  Please type or print neatly below. 

Teacher Candidate  

Email  

Cooperating 

Teacher 

 

School  

Date(s) of absence  

Reason for absence 

 

Signature: Teacher 

Candidate 

 

Signature:  

Cooperating 

Teacher 

 

Signature:  

University 

Supervisor 

 

 

 

https://rtecforms.academic.wlu.edu/
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DIRECTED TEACHING CLOCK HOURS FORM (DT-6A/6B) 
* This form may be found at  https://rtecforms.academic.wlu.edu/  

       RECORD OF DIRECTED TEACHING HOURS 

Name___________________________________________________________    Date____________________ 

As a student participating in Directed Teaching, you are responsible for keeping accurate records of the clock hours you spend in the directed teaching classroom 

and for submitting this form to the RTEC Director at the conclusion of your student teaching.  Students participating in Directed Teaching are required by the 

Virginia Department of Education to complete a minimum of 150 hours working with directly with students. They are required to have a minimum 300 total hours 

of fieldwork.  Please use the chart below to calculation your responsibilities during directed teaching.  You should review this weekly with your cooperating teacher.  

Please keep in mind that you must complete a minimum of 12 weeks of student teaching. 

WEEK Observation Routine Duties in School Co-Teaching/Team Teaching Primary Responsibility 

Week 1     

Week 2     

Week 3     

Week 4     

Week 5     

Week 6     

Week 7     

Week 8     

Week 9     

Week 10     

Week 11     

Week 12     

Total Hours in Each Task     

Total Hours of Direct Contact  

Total Hours  

Student Signature ________________________________________________________________________________ 

Cooperating Teacher Signature _____________________________________________________________________ 

 

 

 

https://rtecforms.academic.wlu.edu/
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RECORD OF DIRECTED TEACHING HOURS (14 Weeks) 

As a student participating in Directed Teaching, you are responsible for keeping accurate records of the clock hours you spend in 

the directed teaching classroom and for submitting this form to the RTEC Director at the conclusion of your directed teaching.  

Students participating in Directed Teaching are required by the Virginia Department of Education to complete a minimum of 150 

hours working directly with students and to have 300 total hours of fieldwork.  Please use the chart below to calculate your 

responsibilities during directed teaching.  You should review this weekly with your cooperating teacher. Please keep in mind that 

you must complete a minimum of 14 weeks of student teaching. 

 WEEK Observation Routine Duties in School Co-Teaching/Team Teaching Primary Responsibility 

Fi
rs

t 
P

la
ce

m
en

t 

Week 1     

Week 2     

Week 3     

Week 4     

Week 5     

Week 6     

Week 7     

 

Cooperating Teacher Signature ____________________________________________________________________ 

Se
co

n
d

 P
la

ce
m

en
t 

Week 8     

Week 9     

Week 10     

Week 11     

Week 12     

Week 13     

Week 14     

 

Cooperating Teacher Signature _____________________________________________________________________ 

To
ta

ls
 

Total Hours in Each 

Task 
    

Total Hours of Direct Contact  

Total Hours  

 

Student Teacher Signature _________________________________________________________________________ 
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Directed Teaching Final Grade Recommendation Form (DT-7) 

*This form can be completed at: https://rtecforms.academic.wlu.edu 

https://rtecforms.academic.wlu.edu/
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EVALUATION OF COOPERATING TEACHER (DT-8) 
This form can be completed at: https://rtecforms.academic.wlu.edu 

 

https://rtecforms.academic.wlu.edu/
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EVALUATION OF COLLEGE SUPERVISOR (DT-9) 
*This form can be completed at: https://rtecforms.academic.wlu.edu  

 

 

 

https://rtecforms.academic.wlu.edu/
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CUMULATIVE ASSESSMENT PORTFOLIO RUBRIC (CAP) (A-12) 
*This form can be completed at: https://rtecforms.academic.wlu.edu 

 

CUMULATIVE ASSESSMENT PORTFOLIO RUBRIC (CAP) 
 

Candidate Name ______________________ Endorsement Area_____________   Date Reviewed _________ 

All portfolios should be organized electronically on our web-based system with the provided template prior to submission.  Candidates must have a 

rating of Proficient on each component of the CAP as one requirement to be recommended for certification.  If any student receives a rating of 

Unsatisfactory or Basic on any category, they should revise and resubmit to their University Supervisor.   
 

 

C
o
n
te

n
ts

 

Requirements for Proficiency  

U
n
sa

ti
sf

ac
to

ry
 

B
as

ic
 

P
ro

fi
ci

en
t 

D
is

ti
n
g
u
is

h
ed

 

Comments 

I. 

P
h
il

o
so

p
h
y

 

Includes a well-written, thoughtful single page philosophy of teaching statement 

that demonstrates their approaches to teaching and learning.  Rubric on Second 

Page of this document.   
     

II. 

T
e
ac

h
er

 W
o
rk

 S
am

p
le

 

Includes a well-written, complete Teacher Work 

Sample.  The TWS should demonstrate the 

candidate’s ability to understand and assess student 

learning.  A rubric for evaluation is provided. The 

TWS should provide evidence of student 

learning through a pre/post assessment and 

include the following components: 

a. Teaching Contextual   

     Factors (School Quality Profile)     

 

b. Learning Goals & Objectives     
c. Assessment Plan     
d. Design for Instruction & 

Instructional Sequence     

e. Analysis of Student Learning     
f. Evaluation and Reflection     
OVERALL TWS RATING     

III. 

R
ef

le
ct

io
n
 &

 S
y
n
th

es
is

  

o
f 

 P
er

so
n
al

 G
ro

w
th

 

Includes narrative statements 

of personal growth for each of 

the four Charlotte Danielson 

Framework for Teaching 

Domains.  Each section should 

be at least one-page in length 

and should demonstrate 

thoughtful reflection on 

candidate growth.   
 

Each narrative should make 

reference to and include at 

least two artifacts. Each 

artifact should include a well 

written paragraph-long 

reflective statement explaining 

why the artifact proves growth 

or proficiency in the domain. 

(A list of suggested artifacts is 

provided in the Directed Teaching 

Seminar.) 

Artifacts should be checked if they demonstrate 

evidence of understanding in the defined domain: 

(✓) Artifact meets criteria 

(X) Artifact does not meet criteria U
n
sa

ti
sf

ac
to

ry
 

B
as

ic
 

P
ro

fi
ci

en
t 

D
is

ti
n
g
u
is

h
ed

 

Comments 

Domain 1: 

Planning & 

Preparation 

Artifact 1:  

    

 

Artifact 2:  

Domain 2:   

Learning 

Environments 

Artifact 1:  

    
Artifact 2:  

Domain 3: 

Learning 

Experiences 

Artifact 1:  

    
Artifact 2:  

Domain 4: 

Principled 

Teaching 

Artifact 1:  

    
Artifact 2:  

 

Reviewer Signature (University Supervisor) ______________________  Date Reached Proficiency ______ 

https://rtecforms.academic.wlu.edu/
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The narrative statements in Sections I & III should be evaluated with the following rubric: 

Unsatisfactory 

(1) 

Basic 

(2) 

Proficient 

(3) 

Distinguished 

(4) 

Student performance at 

this level demonstrates 

lack of understanding, 

effort and/or 

implementation of the 

concepts underlying the 

component and aligned 

elements.  The 

Unsatisfactory level 

represents professional 

practice that is below the 

licensing standard of “do 

no harm.”   

Student performance at 

this level demonstrates 

basic understanding and 

attempts of 

implementation of the 

concepts underlying the 

component and aligned 

elements. However, 

implementation is 

sporadic, intermittent, or 

otherwise not entirely 

successful due to lack of 

experience, expertise or 

commitment.  

Student performance at 

this level demonstrates 

commitment, deep 

understanding and 

successful implementation 

of the concepts underlying 

the component and 

aligned elements. The 

Proficient level of 

performance represents 

successful and effective 

professional practice at 

pre-service level while at 

the same time providing 

opportunities to improve 

practice in support of 

student learning.  This is 

the expected rating of a 

proficient pre-service 

teacher.   

Student performance at 

this level demonstrates 

evidence of high expertise 

and commitment beyond 

the proficient level in the 

concepts underlying the 

component and aligned 

elements. The 

Distinguished level of 

performance represents 

exceptional initiative, 

responsibility and skilled 

professional practice.  This 

rating should be used 

sparingly.   

 

TEACHER WORK SAMPLE (TWS) 
You are required to teach a comprehensive unit. For your TWS, you will describe contextual factors, identify 
learning goals based on your state or district content standards, create an assessment plan designed to 
measure student performance before (pre-assessment), during (formative assessment) and after (post-
assessment), and plan for your instruction. After you teach the unit, you will analyze student learning and then 
reflect upon and evaluate your teaching as related to student learning.  Essentially, you will add a narrative to 
your lesson plans that explains your thinking and modifications to your lessons as you teach the unit. 

 

 

 

Format 

Ownership. Using the online Digication portfolio system, create welcome page that introduces a) your name, 
b) grade level taught, c) subject taught, d) your university, and e) other relevant information to introduce 
yourself as a teaching professional and your portfolio/CAP.  
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Attachments. Charts, graphs, and assessment instruments are required as part of the TWS document. You 
may also want to provide other attachments, such as student work. However, you should be very selective and 
make sure your attachments provide clear, concise evidence of your performance related to TWS standards 
and your students’ learning progress. These attachments can be embedded into any module on Digication.  

Narrative length. You have some flexibility of length across components, but the total length of your written 
narrative (excluding charts, graphs, attachments, and references) should not exceed twenty (20) word-
processed pages, double-spaced in 11-point font, with 1-inch margins. 

References and Credits (not included in total page length). If you referred to another person’s ideas or 
material in your narrative, you should cite these in a separate section at the end of your narrative under 
References and Credits.  You may use any standard form for references; however, the American Psychological 
Association (APA) style is a recommended format (explained in the manual entitled “Publication Manual of the 
American Psychological Association”). (See APA website.) 

INSTRUCTIONS:  Use the following six sections as a guideline to plan and create a TWS for a two or three-week 
long unit you teach in collaboration with your cooperating teacher.   

1. Teaching Contextual Factors (School Quality Profile) 

The teacher uses information about the learning-teaching context and students’ individual differences to set learning 
objectives and plan instruction and assessment. Detailed information on the school characteristics can be found at the 
VaDOE website in the form of School Report Cards:   

• Knowledge of community, school, and classroom factors: 

• Knowledge of characteristics of student(s): 

• Knowledge of students’ varied approaches to learning: 

• Knowledge of students’ skills and prior knowledge: 

• Implications for instructional planning and assessment 
 

2. Learning Goals & Objectives 

The teacher sets significant, challenging, and appropriate objectives. 

• Alignment with state standards (SOLs) 

• Significant, challenging 

• Clear and specific with criteria for success identified 

• Appropriateness for students 
 

3. Assessment Plan 

The teacher uses assessment modes and approaches aligned with objectives to assess student learning 
before, during, and after instruction. 

• Alignment with objectives and instruction 

• Clarity of criteria for student performance and success (grading system and/or rubrics) 

• Consider multiple modes and approaches; Adaptations based on the individual needs of students 

• Technical soundness – make sure you are assessing what you mean to be assessing 



  

 45 

• Samples of student work 
 

4. Instructional Sequence 

The teacher designs instruction for specific learning objectives, student characteristics and needs, and learning 
contexts. 

• Alignment of instruction and assessment with objectives 

• Accurate representation of content 

• Sound lesson structure (Hunter, 4MAT, Inquiry, Multiple Intelligences, etc.) 

• Use of a variety of strategies, activities, assignments, and resources 

• Use of contextual information and student data to select appropriate and relevant activities, assignments 
and resources. 

• Integration of appropriate technology 
 
The teacher uses ongoing analysis of student learning to make instructional decisions. 

• Utilizes sound professional practices 

• Adjustments based on analysis of student learning and incorporation of correctives and extensions. 

• Congruence between modifications and objectives 
 
 

5. Analysis of Student Learning (Assessment) 

The teacher uses assessment data to profile student learning and communicate information about student 
progress and achievement. 

• Clarity and accuracy of presentation (charts, graphs, and other data displays) 

• Alignment with learning goals 

• Interpretation of data (Compares pre- and post-test performance and offers a rationale for the quality 
of student performance.) 

• Evidence of impact on student learning  
 
 

6. Reflection and Self-Evaluation 

The teacher reflects on his or her instruction and student learning to improve teaching practice. 

• Interpretation of student learning related learning theories and Danielson framework 

• Insights on effective instruction and assessment 

• Alignment among objectives, instruction, and assessment 

• Implications for future teaching 

• Implications for professional development 
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RTEC Teacher Work Sample Rubric 

Section Elements 

Included 

Unsatisfactory 

(1) 

Basic 

(2) 

Proficient 

(3) 

Distinguished 

(4) 

Teaching 

Contextual 

Factors 

 

The teacher uses information about 
the learning-teaching context and 
students’ individual differences to set 
learning objectives and plan 
instruction and assessment. 

• Knowledge of community, 
school, and classroom 
factors: 

• Knowledge of characteristics 
of student(s): 

• Knowledge of students’ 
varied approaches to 
learning: 

• Knowledge of students’ skills 
and prior knowledge: 

• Implications for instructional 
planning and assessment 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

Description is 
incomplete and/or 
missing key information. 

 

Description includes basic 
information about the 
school site and students 

 

Description includes 
relevant information 
about the school site 
and students. 
 

 

Description consists of a 
full, detailed description 
of the school site and 
student body. 
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Section Elements 

Included 

Unsatisfactory 

(1) 

Basic 

(2) 

Proficient 

(3) 

Distinguished 

(4) 

Learning 

 Goals and 

Objectives 

 

The teacher sets significant, 
challenging, varied and appropriate 
objectives. 

• Alignment with national or 
state standards 

• Significant, challenging, and 
variety 

• Clarity 

• Appropriateness for students 
 

 

Unit objectives fail to 
address subject-specific 
P-12 student standards. 
Alignment to national 
and/or state standards 
not included. Objectives 
not clearly written 
and/or not 
developmentally 
appropriate.  Critical 
thinking skills are not 
evident. 

 

Unit objectives address 
required subject-specific 
P-12 student standards, 
partial alignment to 
national and/or state 
standards provided. 
Objectives mostly clear 
and developmentally 
appropriate.  
Critical thinking is 
minimally addressed in 
the unit. 
 

 

Unit objectives address 
required subject-specific 
P-12 student standards 
and are aligned to 
national and/or state 
standards. Objectives 
clearly written and 
developmentally 
appropriate. Critical 
thinking plays a key role 
in the unit. 

 

Unit objectives address 
required subject-specific 
P-12 student standards 
and are aligned to 
national and state 
standards. Objectives are 
clearly written, 
developmentally 
appropriate, and include 
degrees of performance. 
Interdisciplinary 
connections and 
technology goals are 
embedded. Critical 
thinking plays a major 
role in the unit. 
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Section Elements 
Included 

Unsatisfactory 
(1) 

Basic 
(2) 

Proficient 
(3) 

Distinguished 
(4) 

Assessment 

Plan 

 
The teacher uses multiple assessment 
modes and approaches aligned with 
objectives to assess student learning 
before, during, and after instruction. 

• Alignment with objectives 
and instruction 

• Clarity of criteria for 
performance 

• Multiple modes and 
approaches  

• Technical soundness 

• Adaptations based on the 
individual needs of students 

 

 
Ineffective design of pre 
and/or post- 
assessments. 
Assessments fail to 
evaluate targeted 
objectives and/or are 
not contextualized, 
meaningful, or learner-
centered. Rubrics are 
either not included or 
are ineffective. Grading 
system may be 
unsatisfactory. Samples 
of student work may not 
be included. 

 
The design of pre- and 
post-tests is satisfactory. 
Assessments evaluate 
targeted objectives. The 
majority of assessments 
are contextualized, 
meaningful, and learner-
centered. Grading system 
and rubrics are 
satisfactory. Samples of 
student work are 
included. 

 
The design of pre- and 
post-tests is effective. 
Assessments effectively 
evaluate targeted 
objectives. All 
assessments are 
contextualized, 
meaningful, and learner-
centered. 
Grading system and 
rubrics are effectively 
designed. Samples of 
student work are 
included. 

 
Creative and highly 
effective design of pre- 
and post-assessments is 
evident. Assessments are 
standards-based and 
effectively evaluate 
targeted objectives. All 
assessments are 
contextualized, 
meaningful, and learner 
centered. Grading system 
and rubrics are creatively 
and effectively designed. 
Samples of student work 
are included. 
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Section Elements 
Included 

Unsatisfactory 
(1) 

Basic 
(2) 

Proficient 
(3) 

Distinguished 
(4) 

Instructional 

Sequence 

 
The teacher designs instruction for 
specific learning objectives, student 
characteristics and needs, and 
learning contexts. 

• Alignment with objectives 

• Accurate representation of 
content 

• Sound lesson structure 
(Hunter, 4MAT, Inquiry, 
Multiple Intelligences, etc.) 

• Use of a variety of strategies, 
activities, assignments, and 
resources 

• Use of contextual information 
and data to select appropriate 
and relevant activities, 
assignments and resources. 

• Integration of appropriate 
technology 

 
The teacher uses ongoing analysis of 
student learning to make instructional 
decisions. 

• Utilizes sound professional 
practices 

• Adjustments based on 
analysis of student learning 
and incorporation of 
correctives and extensions. 

• Congruence between 
modifications and objectives 

 

 
Lesson plans do not 
follow required format 
and/or do not address 
required subject-specific 
P-12 student standards. 
Some lesson objectives 
may not be learner-
centered and 
measurable. Critical 
thinking skills are not 
addressed. Some lesson 
activities may not 
address objectives, may 
not be learner-centered 
and may not be 
appropriate to all 
learners in inclusive 
settings. Instructional 
activities lack variety or 
creativity. 

 
Lesson plans follow 
required format and 
address required subject-
specific P-12 student 
standards. Lesson 
objectives are learner-
centered and 
measurable. 
Some attention is given 
to critical thinking skills. 
Most lesson activities 
address objectives that 
are appropriate to 
learners in inclusive 
settings. Instructional 
activities lack variety or 
creativity. 

 
Lesson plans follow 
required format and 
effectively address 
required subject-specific 
P-12 student standards. 
All lesson objectives are 
learner centered and 
measurable. Critical 
thinking skills are 
evident in the lesson 
plans. All activities 
address objectives that 
are appropriate to all 
learners in inclusive 
settings. There is some 
variety of creative 
instructional activities. 
Technology is integrated 
into the unit. 

 
Lesson plans are detailed, 
follow required format, 
and effectively address 
required subject-specific 
P-12 student standards.  
Interdisciplinary 
connections and 
technology are evident in 
the unit. All lesson 
objectives are 
learner-centered and 
measurable. Critical 
thinking skills are 
integrated throughout all 
lesson plans. All lesson 
activities address 
objectives appropriate to 
all learners in inclusive 
settings. There is a wide 
variety of creative 
instructional activities. 
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Section Elements 
Included 

Unsatisfactory 
(1) 

Basic 
(2) 

Proficient 
(3) 

Distinguished 
(4) 

Analysis of 

 Student 

Learning 

 
The teacher uses assessment data to 
profile student learning and 
communicate information about 
student progress and achievement. 

• Clarity and accuracy of 
presentation 

• Alignment with learning 
goals 

• Interpretation of data 

• Evidence of impact on 
student learning 

 

 
Pre-/Post-assessment 
results do not provide 
evidence of student 
learning. Data do not 
confirm that the 
majority of students 
learned as a result of 
instruction. 
 
Analysis of all 
assessment data lacks 
details and/or is not 
effectively presented. 
Comparison of pre- and 
post-test performance 
may be incomplete. 
Reflection 
may fail to justify the 
quality of student 
performance. 

 
Pre-/Post-assessment 
results provide evidence 
of student learning. Data 
confirm that at least 50% 
of students learned as a 
result of instruction. 
 
Analysis of all assessment 
data is complete but not 
effectively presented. 
Comparison of pre- and 
post-test performance 
either lacks details and/or 
offers a partial rationale 
for the quality of student 
performance 

 
Pre-/Post-assessment 
results provide evidence 
of student learning. Data 
confirm that the 
majority of students 
learned as a result of 
instruction. 
 
Analysis of all 
assessment data is 
complete and effectively 
presented. 
Compares pre- and 
posttest performance 
and offers a rationale for 
the quality of student 
performance. 

 
Pre-/Post-assessment 
results provide convincing 
evidence of student 
learning. Data confirm 
that all students learned 
as a result of instruction. 
 
A thorough, detailed 
analysis of all assessment 
data is effectively 
presented. Comparison of 
pre- and post-test 
performance is detailed 
and reflection on student 
performance is 
thoughtful and insightful. 
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Section Elements 
Included 

Unsatisfactory 
(1) 

Basic 
(2) 

Proficient 
(3) 

Distinguished 
(4) 

Evaluation 

& Reflection 

 
The teacher reflects on his or her 
instruction and student learning in 
order to improve teaching 
practice. 

• Interpretation of student 
learning related learning 
theories and Danielson 
framework 

• Insights on effective 
instruction and 
assessment 

• Alignment among 
objectives, instruction, 
and assessment 

• Implications for future 
teaching 

• Implications for 
professional development 

 
Reflection on teaching 
effectiveness is 
superficial and/or 
does not relate to 
the Danielson 
Framework. 
Commentary does not 
adequately analyze 
teaching practices 
and/or does not link 
learning theories to 
practice. 

 
Reflection on teaching 
effectiveness makes 
tenuous connections to 
the Danielson 
Framework, and/or 
does not address 
issues that should have 
been discussed. 
Commentary links 
theories to practice. 
Candidate discusses 
general ideas for 
improving student 
performance but does 
not use the data to 
address issues relevant 
to specific students 
and/or does not 
address some of the 
obvious issues raised 
by the results of this 
work sample. 

 
Reflection on teaching 
effectiveness is 
satisfactory and 
includes connections 
to the Danielson 
Framework. 
Commentary links 
learning theories to 
practice. 
Candidate offers 
several effective ideas 
for improving 
students’ 
performance based on 
results of this work 
sample. 

 
Reflection on teaching 
effectiveness is 
detailed and includes 
connections to the 
Danielson Framework. 
Commentary is based 
on learning theories 
and how they relate to 
and inform classroom 
practice. Candidate 
proposes a systematic, 
effective plan for 
improving students’ 
performance 
based on results of this 
work sample. 
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RTEC components alignment. Because the Danielson Framework for Teaching (FFT) is threaded 
throughout our program, alignment of the FFT domains with CAEP and InTASC standards demonstrates 
that the standards are being addressed consistently throughout RTEC coursework, practicum, and 
student teaching. 

CAEP standards InTASC standards Danielson Framework for Teaching 

1. Content and Pedagogical 
Knowledge 

  

R1.1  

The Learner and Learning 

1. Learner Development 

2. Learning Differences 

3. Learning Environment 

Domain 1: Planning and Preparation 

1b. Knowing and valuing students 

1c. Setting instructional objectives 

1e: Planning coherent instruction 

Domain 2: Learning Environments  

all components a-e. 

Domain 3: Learning Experiences 

3c: Engaging students in learning 

R1.2  

Content 

4. Content Knowledge 

5. Application of Content 

Domain 1: Planning and Preparation 

1a. Applying knowledge of content and 
pedagogy 

1e: Planning coherent instruction 

Domain 3: Learning Experiences 

3a. Communicating about purpose and 
content 

3c: Engaging students in learning 

3e. Responding flexibly to student needs 

R1.3 

Instructional Practice 

6. Assessment 

7. Planning for Instruction 

8. Instructional Strategies 

Domain 1: Planning and Preparation 

1b. Demonstrating knowledge of 
students. 
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1c. Setting instructional outcomes 

1e. Planning coherent instruction 

1f. Designing and analyzing assessments 

Domain 3: Instruction 

3b. Using questioning and discussion 
techniques 

3c. Engaging students in learning 

3d. Using assessment for learning 

R1.4 

Professional Responsibility 

9. Professional Learning and 
Ethical Practice 

10. Leadership and 
Collaboration 

Domain 4. Principled Teaching 

4a. Engaging in reflective practice 

4c. Engaging families and communities 

4d. Contributing to school and community 
culture 

4e.Growing and developing professionally 
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We think of Domains 1 and 4 as “off-stage” work; Domains 2 and 3 are “on-stage” work. 

The Framework for Teaching: 

Components of Professional Practice 

Domain 1: Planning and Preparation Domain 2: Learning Environments 

1a. Applying knowledge of content and pedagogy 

1b. Knowing and valuing students 

1c. Setting instructional outcomes 

1d. Using resources effectively 

1e. Planning coherent instruction 

1f. Designing and analyzing assessments  

2a. Cultivating respectful and affirming environments 

2b. Fostering a culture for learning 

2c. Maintaining purposeful environments 

2d. Supporting positive student behavior 

2e. Organizing spaces for learning 

  

Domain 4: Principled Teaching Domain 3: Learning Experiences 

4a. Engaging in reflective practice 

4b. Documenting student progress 

4c. Engaging families and communities 

4d. Contributing to school community and culture 

4e. Growing and developing professionally 

4f. Acting in service of students 

  

3a. Communicating about purpose and content 

3b. Using questioning and discussion 

techniques 

3c. Engaging students in learning 

3d. Using assessment for learning 

3e. Responding flexibly to student needs 
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CHARLOTTE DANIELSON FRAMEWORK FOR TEACHING - RUBRIC FOR ASSESSMENT 
from The Danielson Group, April 2022 updates, https://danielsongroup.org/the-framework-for-teaching/ 
 
 
Domain 1: Planning and Preparation 
1a. Applying Knowledge of Content and Pedagogy 

 
 
 

https://danielsongroup.org/the-framework-for-teaching/
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Domain 1: Planning and Preparation 
1b. Knowing and Valuing Students 
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Domain 1: Planning and Preparation 
1c. Setting Instructional Outcomes 
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Domain 1: Planning and Preparation 
1d. Using Resources Effectively 
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Domain 1: Planning and Preparation 
1e. Planning Coherent Instruction 
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Domain 1: Planning and Preparation 
1f. Designing and Analyzing Assessments 
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Domain 2: Learning Environments 
2a. Cultivating Respectful and Affirming Environments 
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Domain 2: Learning Environments 
2b. Fostering a Culture for Learning 
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Domain 2: Learning Environments 
2c. Maintaining Purposeful Environments 
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Domain 2: Learning Environments 
2d. Supporting Positive Student Behavior 
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Domain 2: Learning Environments 
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2e. Organizing Spaces for Learning

 
 
 
 
 
 
 
 
 
 
 
 
Domain 3: Learning Experiences 
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3a. Communicating about Purpose and Content 

 
 
Domain 3: Learning Experiences 
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3b. Using Questioning and Discussion Techniques 

 
 
 
 
 
 
 
 
 
 
 
 
Domain 3: Learning Experiences.  3c. Engaging Students in Learning 
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Domain 3: Learning Experiences 
3d. Using Assessment for Learning 
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Domain 3: Learning Experiences 
3e. Responding Flexibly to Student Needs 
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Domain 4: Principled Teaching 
4a. Engaging in Reflective Practice 
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Domain 4: Principled Teaching 
4b. Documenting Student Progress 

 
 
 
 
 
 
 
 
 
Domain 4: Principled Teaching 
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4c. Engaging Families and Communities 

 
Domain 4: Principled Teaching 
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4d. Contributing to School Community and Culture 

 
 
 
 
 
 
 
 
 
Domain 4: Principled Teaching 
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4e. Growing and Developing Professionally 

 
Domain 4: Principled Teaching 
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4f. Acting in Service of Students 
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